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Abstract
Student throughput has been a crucial issue in higher education, with postgraduate 
dropout rates and longer study periods creating substantial global challenges. In 
South Africa, high dropout rates highlight the need to transition from transactional 
supervision to supportive practices. This paper aims to evaluate the theoretical 
concept of humanising postgraduate supervision and propose a humanised 
supervision model to enhance student success, inform institutional practices, 
strengthen academic cultures, and support the primary objective of higher 
education. The research employed an interpretivist paradigm within a qualitative, 
conceptual framework.  The data included a literature review, institutional records 
and the researcher’s personal observations and experiences. A thematic analysis 
was conducted on the data to identify the key themes and conclusions. The study 
proposes the Humanised Supervision Model (HSM). It shows that continued student 
success requires the integration of relational competency, personal development 
of students, and reliable institutional support. The study demonstrates that 
productive postgraduate supervision and student success require a comprehensive 
interconnected strategy, not isolated interventions. This research presents a 
conceptual model for humanised postgraduate supervision in Higher education 
institutions. It offers insights on how supervision can successfully support students 
inclusively, recognising their individual needs and potential beyond their academic 
contributions.

Keywords: Higher Education Institution, Humanisation, Postgraduate Supervision, 
Student Success
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Introduction
While higher education institutions  worldwide manage pressures linked 

to funding and efficiency (Pucciarelli & Kaplan, 2016),  South Africa, on the other 
hand  presents an exclusive challenge due to the failure to meet the mandated goal 
of an 80% student throughput rate (Mphekgwana et al., 2021; National Planning 
Commission (NPC), 2012). The Council on Higher Education (CHE) (2010) and  
Kilfoil (2021) indicated that around 30% of students complete their degrees on 
time. This highlights a significant system inefficiency intensified by low academic 
attainment. This inefficiency, characterised by high rates of postgraduate dropout 
and  longer  study periods  (Baydarova, 2021; Maistry, 2015), results in  institutional 
financial losses, initiating unstable fiscal strain through the  devaluation of public 
financial support (Wildschut et al., 2020). 

According to Le Grange and Newmark (2002)  and  Ngulube (2021),  
postgraduate supervision is a process of mentoring and guiding early-career or 
inexperienced academic researchers in various aspects of their research. As creators 
and communicators of new knowledge, students and supervisors participate actively 
in the society and economy (Davis et al., 2006). As a result, postgraduate students 
rely heavily on their supervisors for research support (Kavanagh et al., 2002; Le 
Grange & Newmark, 2002). Consistently, Kavanagh et al. (2002) posit that effective 
supervision  goes beyond  degree completion, it is about enriching  students’ critical 
academic  and research skills, developing expert ability in  their specialised areas.

The pressure to meet a high volume of postgraduate graduates, intensified  
by a strict national mandate, including the target to increase doctoral graduates to 
over 5,000 and the recommendation for postgraduate students to constitute 25% 
of total university enrolments (National Planning Commission (NPC), 2012), 
often leads supervisors to adopt managerial models of supervision that focus on 
administrative compliance and output over customised supervisor-student support 
(Maboe, 2025; Sinha, 2020). This challenging position  is worsened by increasing  
postgraduate enrolment and increased academic staff responsibilities. As a result, 
the postgraduate students across South  African universities consistently face 
encounters that negatively affect their academic success, specifically supervision 
challenges and longer completion periods (Cekiso et al., 2019; Holtman & 
Mukwada, 2014). This priority toward  transactional  models creates a  disconnect, 
as they  overlook  the diverse  needs of postgraduate students (Hendrickse, 2022), 



Vol. 12 No. 2 (December 2025) 159

Stofile & Gonese

leading students  to report  feelings of being unsupported and marginalised. 

Despite the importance of effective supervision highlighted in the literature, 
a specific void remains regarding how postgraduate supervision can be humanised 
to address student needs and realities. According to Bitzer and Albertyn (2011) 
and McCallin and  Nayar (2012), several supervision practices remain managerial 
and functional, which limits attention to technical guidance and administrative 
compliance to meet research output targets (Bitzer & Albertyn, 2011; McCallin & 
Nayar, 2012).  Consistently, Beddoe and Davys (2016), Buttery et al. (2005), and  
Dunnett (2018) suggest that these supervision models do not adequately address the 
social, emotional, and developmental needs of postgraduate students. This lack of 
an inclusive approach leads to increasing dropout rates, longer completion periods, 
and student discontent in higher education institutions.

Considering the above context, the current research aims to contribute to 
the broader discourse on enhancing the success of postgraduate students in higher 
education institutions. Specifically, to transform postgraduate supervision into a 
humanised tool that enhances student success. This informs systemic practices 
and ameliorates postgraduate performance, supporting the main goal of higher 
education in equipping students with skills and contributing to capacity building.  
The following section presents the research questions that guide the analysis of 
how humanising student supervision can address the challenge in higher education.

Research Questions 
The current study is guided by the subsequent research questions:
 

1.	 What are the conceptual underpinnings of humanising student supervision?
2.	 What attributes and interactive skills are necessary for supervisors to execute 

a humanised structure to postgraduate supervision?
3.	 What institutional support structures are needed to enhance a successful and 

effective humanised postgraduate supervision? 

Literature Review
The literature review section of the study, which entails the post-graduate 
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supervision in HEIs, the model of postgraduate supervision, the empirical literature 
concerning humanisation and student success, shall all appear in this section.

Postgraduate Supervision in Higher Education Institutions 
As stated by Komba and Chiwamba (2016) and Van Rensburg et al. (2016), 

the role played by the postgraduate supervisor in the promotion of quality research 
and the success that comes with it could not be overemphasized. Speaking on the 
same point, Cekiso et al. (2019) argue that the supervision of postgraduates in 
the higher education institution is concerned with formal academic supervision, 
whereby the transferring of research and skills from the supervisor to the supervisee 
takes place. In fact, the process mainly aims at promoting critical thinking, 
conducting independent research, and publishing outputs that contribute to the 
expansion of knowledge. According to Van Rensburg et al. (2016), the process of 
supervision entails the direction of research, among other things.More so, Ngulube 
(2021) argue that supervisors are responsible for providing logical guidance, 
constructive feedback, research ethics direction, and mentorship, while students 
are expected to demonstrate commitment and take ownership of their research. 
Additionally, Mpungose et al. (2025) commend that this mutual supervisor-
supervisee relationship enhances efficient and effective supervision, maintains the 
balance between accountability and independence in their research. The following 
section presents different the models of postgraduate supervision.

 Models of Supervision
The traditional model emphasises the technical aspects of research, the 

requirements of the discipline, content knowledge, and thesis production (Zuber-
Skerritt & Roche, 2004). This approach is often viewed as a private pedagogical 
space, where the supervisor acts as a guru whose superior knowledge the student 
accesses. The traditional model tends to be rigid and concentrates on technicalities, 
potentially impeding holistic supervisor development and supervisor-student 
engagement (McCallin & Nayar, 2012). This approach has been one of the most 
common modes of supervision across the South African higher education institutions 
and other developing countries (Bitzer & Albertyn, 2011).

 
The managerial model encompasses curriculum structure, control, execution, 

accountability and measurable outcomes within the supervisory framework that 



Vol. 12 No. 2 (December 2025) 161

Stofile & Gonese

help to minimise  delays (Lee, 2008; McCallin & Nayar, 2012).  However, despite 
the approach’s attributes of essential clarity and direction, it is frequently criticised 
that overreliance on this managerial model can stifle academic and intellectual 
development, and the independence of the supervisee.

The developmental model of supervision emphasises independence and 
low normative pressure, allowing the supervisee to have more liberty in making 
decisions (Stoltenburg, 1981). Again, supervision becomes non-directive as the 
student needs to evaluate their own strengths and weaknesses in applying and 
learning different research skills and techniques (Wisker, 2012). This enhances the 
supervisee's capability to develop from novice to expert (Salvador, 2016). Whilst 
the developmental approach emphasises critical thinking and problem solving, 
students often struggle with dependency. Thus, in this case, only those students 
with sensitive supervisors will be prepared to instruct the student in new skills and 
to give advice when necessary. This void justifies a shift to the relational model.

The relational model focuses on the quality and nature of the working 
alliance between supervisor and supervisee (Kennedy et al., 2018). The model 
strikes a balance between structure and autonomy (Evans, 1998). In view of  Franke 
and Arvidsson (2011) and Kennedy et al. (2018), relational model acknowledges 
the student‘s responsibility and the supervisors  as partners, incorporating the 
principles of trust, respect, empathy and authenticity in the research process (Franke 
& Arvidsson, 2011; Kennedy et al., 2018). Thus, mutual accountability between the 
student and the supervisor enhances the development of reflectivity by emphasising 
the importance of understanding and recognising oneself in a professional context, 
leading to a successful outcome.

The differences between the transactional models (traditional and 
managerial) and the relational models (developmental and relational) are presented 
in Table 1.



Vol. 12 No. 2 (December 2025)162

Humanising Supervision in Higher Education

Table 1
Supervision Models Comparison 
Model Type Key Focus Supervisor Role Student Outcome
Transactional 
(Traditional/managerial

Compliance, output, 
control

Expert, authority, 
figure, task monitor

Degree completion, 
adherence to rules

Relational 
(Developmental/
humanising)

Growth, well-being, 
dialogue

Mentor, coach, co-
leaner

Success, identity, 
resilience, holistic, 
success

The analysis of the transactional and relational supervision models indicates 
that the key focus i.e., the supervisor and supervisee roles in the supervision structure, 
determines student outcome. Thus, the transaction models indicate that supervisors 
are the owners of knowledge, transferring it to students, utilising control, and 
setting timelines primarily to meet production targets rather than focusing on the 
supervisee’s personal well-being (Lee, 2008; Saleem & Rana, 2020; Zuber-Skerritt 
& Roche, 2004). This eventually stifles academic and intellectual development.  
Nevertheless, the relational approach suggests that supervision that incorporates 
accountability, relational engagement, respect, and care ensures supervisees are 
more independent and productive researchers, leading to improved outcomes 
(Evans, 1998; Kennedy et al., 2018; Wisker, 2012). The following section reviews 
the empirical literature on humanisation and student access.  

Humanisation and Student Success
Humanisation is the process of making teaching, particularly in supervision, 

responsive and accommodating to students’ needs. It acknowledges vulnerability 
and, therefore, requires an approach that not only considers students’ academic 
progress but also cultivates their capacities, enabling them to become more capable 
and productive (Johnson, 2024) . Aligned with  Freire's (2005)  conception of 
humanisation, the empirical work of Khene (2014) highlights that dehumanising 
postgraduate supervision, by treating students as objects for supervisors’ gain, such 
as achieving tenure, securing publications, or maintaining a guru status, can have 
detrimental consequences for the growth and development of postgraduate students.

Empirical literature on humanising postgraduate supervision remains 
underexplored, with most existing work focusing on humanising pedagogy and 
the pedagogy of care. Studies that apply this concept suggest that the supervisor–
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student relationship is a critical determinant of a postgraduate student’s successful 
transition into  a mature and skilful researcher (Cooper & Majumdar, 2024). For 
instance, Khene (2014) assessed humanising pedagogy within the supervision 
process in developing countries. This study clearly finds that the application of 
humanising student supervision, using the care, respect, and relationship approach, 
enables the student to attain more autonomy as well as productivity. On similar 
grounds, Wallin (2023) and Johnson (2024) argue that the role of humanising 
student supervision extends beyond the mere handling of research as the student 
needs to attain excellence in the research as well.

An autoethnography study by Maistry (2015) on humanising pedagogy in 
emerging postgraduate research supervision practice demonstrates that the way a 
supervisor approaches student writing has a huge impact on whether the student 
succeeds. Thus, insensitive comments from a supervisor can seriously harm a 
student‘s confidence and ability to write. Moreover, the study suggests that treating 
supervision as a humanising process and being sensitive to their feedback can help 
students successfully navigate the challenging transition into becoming a competent 
and confident researcher. A similar assertion by Masenya's (2021) autoethnography 
stresses that supervisors should develop harmonious and humanising relationships 
with postgraduate students to ensure successful completion. 

Callaghan (2020) assessed the effect of supervisor values on postgraduate 
supervision throughput at a South African university. The study indicates that the 
qualities assumed to be helpful for student success, such as a supervisor who is 
kind, caring, and focused on the student's well-being (benevolent and caring), are 
not the values that lead to more students graduating. At the same time, the results 
indicate that when supervisors are driven by values such as power, achievement, 
and hedonism, their students are more likely to complete their degrees.  

An analysis of the pedagogy of care on 18 research-active professors in a 
college of Humanities at a South African university by Maistry (2022) indicates that 
a deep sense of care exists among the sampled supervisors. Thus, the supervisors 
find a way to sustain genuine care and a human-centred approach, highlighting a 
form of professional resilience and ethical commitment that is crucial to the success 
of postgraduate education.  
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A conceptual study on the pedagogy of authentic care in postgraduate 
research supervision by Kreber (2023) highlighted five models of understanding 
postgraduate research supervision for their compatibility and the extent to which 
they address care. The study suggests that care is essential, leading to transformative 
learning that fosters supervisee independence and critical thinking. Consistently, 
Cornér (2020) advocated for a social support system in postgraduate supervision to 
meet the needs of research students.

A study on transformative research ethics and humanised pedagogy in higher 
education by Singh (2023)  suggests that research ethics should be integrated into 
the core of higher education through continuous, humanised interactions between 
educators and students, especially during the supervision process. 

Manase and Ngubane (2024) used a thematic data analysis to examine 
postgraduate supervision that involves students with disabilities at an Open and 
Distance Learning university. The study indicates that students with disabilities 
do not communicate their disabilities to supervisors promptly, which hinders early 
intervention. Thus, a collaborative effort among students, supervisor and relevant 
university support structures is crucial to effectively address and eliminate barriers 
to successful research for postgraduate students with disabilities. 

An analysis of love and pedagogy in doctoral supervision by McCormick 
and de Rivera (2024) indicates that collaborative analysis, which engenders 
vulnerability, offers opportunities to empower and inform the increasingly complex 
lives and work of supervisors and supervisees. Maboe (2025) assessed the related 
support needed by postgraduate students at an open distance learning institution 
during and after the COVID-19 pandemic. The study reveals that postgraduates 
experienced challenges with delayed communication from supervisors and 
university departments, such as bursaries and registration offices. The study also 
implies that the promoted ICT infrastructure and e-academic support services were 
crucial, and the need for e-psychological support emerged because of the pandemic-
related stress.

The foregoing literature (Khene, 2014; Maistry, 2015; Masenya, 2021) 
suggests that the guiding tenets of humanisation with respect to care and relationship 
are critical in influencing the efficacy of postgraduate successes. Although studies 
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such as those in Callaghan (2020) can be complex in terms of successfully conducting 
publication as it relates to values in achievement, it appears from the literature 
synthesis generally that humanisation enhances learner autonomy, independence, 
and critical thinking in research students (Kreber, 2023). Similarly, it can be gauged 
from the foregoing literature synthesis that supervisory efficacy should include an 
element of relational competency in dealing with the instrumental, informational, 
and emotional needs of the supervisee (Cornér, 2020).

Methodology
Research Paradigm and Design

The present study employs an interpretivist paradigm, which involves 
the understanding and interpretation of social phenomena (Pervin & Mokhtar, 
2022), specifically the interactive nature of postgraduate supervision. Based on 
the aforementioned paradigm, the current research uses a qualitative conceptual 
design recommended by Astalin (2013). As recommended by Thomas and  Harden 
(2008) and Whittemore et al. (2014), the interpretivist approach is appropriate 
for constructing a robust humanising supervision conceptual framework by 
systematically synthesising existing literature. 

Data Sources and Sample
The sample of the study comprises three different classifications of secondary 

data. The first category includes a narrative review across academic databases, 
specifically Google Scholar, Scopus, ProQuest, and Web of Science. This focuses 
on peer-reviewed articles, books, and chapters published between 2015 and 2025 
that address humanising teaching, postgraduate supervision, the pedagogy of care, 
and student success in higher education, specifically within   South Africa. The 
second data source includes publicly accessible institutional policy documents, 
such as the policy on student progression (including the  CHE (2010) and National 
Planning Commission (NPC) (2012)). The third, integrated autoethnographic data 
(Ellis et al., 2011; Maistry, 2015). This involves the primary author’s reflective 
journal entries and professional experiences regarding the challenges and insights 
of postgraduate supervision.

Data Analysis Procedure
The analysis of the data in this study is conducted using qualitative thematic 
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synthesis, which combines the findings from various sources to derive new 
conceptual insights. This includes familiarisation, where the full data (including 
literature, policy, and autoethnographic narratives) is read repeatedly to achieve 
engagement in the data (Thomas & Harden, 2008).  Additionally, the key concepts 
and statements related to supervision models, student challenges, care, respect, 
empathy, and relational competencies were coded both deductively (based on the 
humanising pedagogy theory) and inductively (allowing new themes to emerge). 
The initial codes were grouped into broader themes that directly addressed the three 
research questions of the study (see section 2). The synthesised themes were used 
to construct the conceptual principle that forms the proposed model for humanised 
postgraduate supervision (presented in section 5). The data analysis approach used 
in this study aligns with the principles outlined by Demiris et al. (2019) (see Figure 
1) for systematic reviews and synthesis. 

Figure 1
Steps Utilised in Analysing Data
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Conceptual Framework and Humanising Pedagogy 
The concept of Humanising Pedagogy originates from the  pedagogical 

work of Paulo Freire, particularly presented in Pedagogy of the Oppressed (1970)  
and later writings (Garavan, 2016). Freire (2005) posited a contradiction to 
dehumanising systems of education that render learners as passive recipients of 
knowledge, often referred to as the banking model of education. Conversely, Freire 
(2005) advocated for a dialogical process where education is inherently directive, 
liberatory and transformative, emphasising engagement, respect and  mutual 
communication (Maistry, 2015; Mapaling & Hoelson, 2022).  This framework is 
applied to various international educational systems, providing an introductory 
assessment of transactional relationships in learning. 

The main principles of the Freire framework include empathy, respect, care, 
dialogue and recognition of learners' realities (Freire, 2005; Geduld & Sathorar, 
2016). This accords with Noddings' (1995) pedagogy of care, which advocates that 
care is the primary purpose and objective of responsible and effective education.  
These perspectives contradict the transactional models by recognising teaching and 
supervision as dialogical and transformative encounters (Garavan, 2016). Based on 
the frameworks proposed by Freire (2005) and Noddings (1995) by Gill and Niens 
(2016) and Khene (2014), it is believed that humanizing supervision is imperative 
as it gives priority to students' educational work as well as individualized aims, 
identity, and struggles, designing supervision processes that cultivate students' 
intellectual and personal development. While humanization has been generally 
conceptualized within the theoretical boundaries of education, its role within 
postgraduate supervision has been untraversed, especially within a South African 
scenario, which continues to witness postgraduate student dropout numbers (Council 
on Higher Education (CHE), 2024). The literature pertaining to postgraduate 
supervision has largely emphasized its structural and efficiency mandate, failing 
to explore its interpersonal aspects. It is, therefore, that the current research work 
relies on the humanizing pedagogy propounded by Freire and Noddings as its 
conceptual framework. This theoretical stance progresses supervision practices 
from a technical to a level that transforms a student's worldview, his/her identity, 
and ability, allowing a description, through a systematic literature survey as defined 
within Section 5, to isolate distinct interpersonal skills that are to be utilized to 
respond to research questions defined by the current research work.
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Results
Synthesis of Findings
A Proposed Model for Humanised Supervision

The findings of the theoretical and empirical literature emphasize and point 
towards prioritizing “humanizing pedagogy” in addressing issues in postgraduate 
“student success” challenges, with emphasis on South Africa. Now, these points 
identified in the synthesis of the previous mentioned literature establish three pillars 
in transforming supervisory practices in HEIs.

Pillar 1- Relational Care Principle
The relational care theme is substantiated by the theoretical literature (Evans, 

1998; Freire, 2005) but also by empirical literature (Khene, 2014; Maistry, 2015; 
Masenya, 2021), which underscores the evidence that humanisation in postgraduate 
supervision is not an add-on but an important ingredient in effective supervision. 
The implication here is that it is the moral duty of supervisors to acknowledge their 
supervisees not only in academic but also in their human aspects. The implication is 
that good supervision not only builds on but also improves relationships marked by 
qualities of listening, empathy, care, and respect to transform from a transactional 
to a transformative relationship.

Pillar 2- Emphasising Developmental Processes over Product-Oriented 
Outcomes in Academic Supervision

Transitioning from a product focus to a development process perspective and 
as supported by the guidelines offered by Maistry (2015), the needs covered by this 
factor relate to the importance of viewing the processes associated with academia, 
such as writing or conducting research, as developmental processes instead of just 
the final products. Accordingly, the role of supervision needs to involve progressive 
processes. Therefore, the effective changeover from the products approach to the 
developmental processes approach takes place if there is continuous constructive 
commentary offered instead of demeaning remarks that diminish the confidence of 
the researcher, as supported by Masenya (2021).

Pillar 3- Institutional responsibility and supervisor well-being
The  aforementioned literature analysis indicates  that the consideration of   
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care  to enhance   student success is conditional on the supervisor’s well-being and 
self-awareness (Kreber, 2023). This requires that institutional supervisory training 
integrate reflective practices to help supervisors morally and psychologically resolve 
the tension between caring for themselves and caring for others. More so, based on 
the literature concerning vulnerable groups (Maboe, 2025; Manase & Ngubane, 
2024), institutions should establish structured, collaborative frameworks to provide 
inclusive support. This includes ICT infrastructure, online support platforms, and 
psychological counselling to alleviate student anxiety.

The above synthesis of findings demonstrates that improvements in 
postgraduate student success and the quality of supervision are predicted by an 
integrated strategy, rather than the deployment of individual strategies. This informs 
the conceptualisation of the humanised supervision model (HSM), which posits 
that inclusive success is achieved through the unified application of relational care, 
development process, and institutional responsibility, as illustrated in Figure 2.

Figure 2
Conceptual Framework for Humanised Supervision (HSM)

A model of Humanising Supervision is shown in Figure 2 below. This 
model proposes that good supervision practice and the overarching postgraduate 
success involve the integration of the following three components: relationship 
care, development processes, and institutional accountability.
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Discussion
The overall aim of this research is to explore the notion of humanising 

supervision and propose a framework (as illustrated in Figure 2) to improve the 
success rate of postgraduate students in higher education institutions. This section 
will discuss the implications of the findings of this research and make contributions 
to the body of knowledge regarding postgraduate supervision within the South 
African scenario.

Interpretation of Finding
The literature synthesis of the study, as well as the model of humanisation 

proposed (see Figure 2 above), suggest that student success cannot be ensured 
by disconnected actions. It must be accomplished by a pervasive and integrated 
approach that puts emphasis on the implementation of shared care, the process 
of development, and supportive supervisors. It implies a move away from the 
transactional style of student supervision, which neglects emotional and social 
well-being, to process-oriented approaches that place importance on self-reflexive 
care, on-going development, and structural support. 

The pillars of relational care and developmental process accord with 
Noddings’ (1995) and Freire’s (2005) hypotheses, which suggest that dehumanising 
teaching practices are unfavourable to student success. Therefore, the proposed 
HSM suggests that relational care and the developmental process in postgraduate 
supervision are not supplementary components, but rather fundamental to effective 
and efficient postgraduate output. Indeed, the developmental process theme also 
suggests that appreciating and understanding student needs is crucial in supervision, 
as it effectively equips postgraduates to engage consistently. Furthermore, the 
institutional responsibility pillar suggests that the adaptation of the relational and 
developmental process practice in the supervision system becomes futile when 
institutional responsibility is not considered. This aligns with the works of Manase 
and Ngubane (2024) and Maboe (2025), who have opined that relevant institutional 
support structures are crucial for the success of research among postgraduate 
students. 

Contribution of the study
The current paper contributes to the literature by shifting the general 
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concept of humanising pedagogy to an integrative and actionable basis for policy 
implementation. Although existing literature frequently separates supervisory 
models, the Humanised supervision model integrates them. This implies that key 
elements, such as care, respect, competence building, and continuous growth 
(Corner, 2020; Kreber, 2023; Maistry, 2022) should be taken into consideration in 
supervision practices associated with functional models 

Furthermore, the proposed model suggests that institutional responsibility 
factors, including ethical compliance, regulatory structure and resource allocation, 
are crucial in addressing the systemic hurdles in South African higher education 
institutions, such as persistent postgraduate dropouts and delayed research degree 
completion and a lack of support for vulnerable students (Manase & Ngubane, 
2024; Maboe, 2025). Thus, the model balances the contradiction between the need 
for caring supervisors and the pressure for high throughput. 

Conclusion and Recommendations
This study analysed the concept of humanising postgraduate supervision in 

higher education institutions by synthesising theoretical and empirical literature on 
humanising pedagogy. The study’s literature analysis and the proposed humanising 
postgraduate supervision model demonstrate that enhancing postgraduate 
supervision and student success is not achievable through isolated interventions. As 
such, effective and efficient supervision, along with successful student performance, 
is driven by the integration of relational care initiatives, developmental process 
practices, and institutional responsibility initiatives. Given the complex challenges 
facing supervision across higher education institutions in South Africa, the proposed 
model offers efficient guidance to policymakers in higher education and at academic 
institutions.

The policy recommendations of the study are based on the findings from 
literature synthesis and the proposed Humanised Supervision framework by the 
study. The study thus recommends integrated supervision practices that include 
relational care, developmental processes, and institutional support. For this reason, 
higher education institutions should focus on supervisor training which prepares 
academics through ethical and relational competencies to enhance these three 
aspects. This can be successfully done by training the supervisors to balance the 
tension between self-care and care for students, so they are ethically prepared for 
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mentorship. Moreover, supervisors should consider research as a developmental 
process instead of just a final product. This professional development strategy can 
be refined by considering mutual respect, empathy, and care by the supervisors 
when responding to postgraduate students.

The responsibility of higher education institutions will be enhanced by 
developing collaborative frameworks that include supervisors, supervisees, and 
relevant support offices, including a disability unit and student affairs, to offer 
inclusive and timely support for all students. Additionally, there is a need to upgrade 
ICT infrastructure to foster effective communication and online support services, 
including psychological support and peer mentoring.  Again, institutional policy 
governing postgraduate supervision should incorporate the principles of human 
dignity and growth as core performance indicators, not just research output targets 
alone. This can be enhanced by implementing a policy that defines the supervisor’s 
role in supporting students’ instrumental and emotional needs. 
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